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Scotdec is a global learning centre, based in Edinburgh, working
to put Global Citizenship at the heart of education. Our vision is

that young people in Scotland are able and motivated to
challenge inequality – creating a fairer future for all. We aspire

to work in an inclusive and participatory way and have a
creative and responsive approach to learning.
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Global issues
global subjects
This resource was produced by teachers
as part of the Global issues, Global subjects
project. This is a collaborative project across
10 European countries with the aim of
providing materials, training and support for
Global Citizenship through an overarching
theme of dealing with controversial global
issues and the UN Sustainable Development
Goals. The project worked with secondary
teachers to produce a suite of resources
featuring activities and lesson ideas to bring
Global Citizenship to life at BGE in English,
Maths, Science, Modern Languages and
Social Subjects. All the materials are free
to download from our website:
www.scotdec.org.uk/resources

Education for
Global Citizenship
Global Citizenship is a way of living that
recognises our world as an increasingly
complex web of connections and inter-
dependencies. It is one in which our choices
and actions may have repercussions for
people and the communities both locally,
nationally and internationally.

This approach nurtures personal respect
and respect for others where ever they live.
It encourages individuals to think deeply
and critically about what is equitable and
just, and what will minimise harm to our

planet. Exploring Global Citizenship
themes helps learners growmore confident
in standing up for their beliefs, and more
skilled in evaluating the ethics and impact
of their decisions.

In Scotland, Global Citizenship is one
of the key components of Learning for
Sustainability, alongside sustainable deve-
lopment education and outdoor learning.

The Sustainable
Development Goals
The Sustainable Development Goals (SDGs)
were agreed by United Nations member
states in 2015. Scotland became one of the
first countries in the world to adopt the 17
goals which aim to:
eradicate extreme poverty
reduce inequality
combat climate change.

Education plays a central role in achieving
the targets of the SDGs. Securing young
people’s entitlement to Learning for
Sustainability within the curriculum will
enable us to meet target 4.7.

Within the resource we reference which
of the 17 goals is most connected to the
lesson or activity. To introduce your class
to the SDGs you can use the Scotdec pack
‘Explore the Global Goals’ (which you can
download for freewww.scotdec.org.uk )
or visit theWorld’s Largest Lesson online.

Introduction
Global Citizenship is a way of living thatrecognises our world as an increasingly complexweb of connections and interdependencies

http://scotdec.org.uk/resources/
https://worldslargestlesson.globalgoals.org


Taking action for positive change
is a key goal of Global Citizenship

Global Citizenship and English

Issue to Action: English

Why Englishwith aGlobal
Citizenship approach?
We teach English for many reasons, but
enabling learners to use language
powerfully and effectively in personal,
communal and professional contexts is a
key driver. We want to encourage learners
to explore diverse identities and cultures,
think critically about their place in the world,
build relationships and live positively with
those around them. A Global Citizenship
approach to English develops learners’
empathy, respect for diversity and
imagination to recognise their place in local,
national and global communities. It also
expands learners’ thinking and horizons
while developing critical literacy skills and
improving levels of attainment.

Global Citizenship, a key element of
Learning for Sustainability, is a Scottish
Government priority and entitlement for all
learners. This approach supports our young
people to become effective contributors
and responsible citizens who will push for
a more sustainable and just society.

AddingGlobal Citizenship
to English in the classroom
The activemethodologies which underpin
Global Citizenship promote dialogue,
exploration of opinions and perspectives
and encourage learners to question what
they see and hear – all within the context
of topical global issues.

Review the novels and poetry you use
with learners. Do they include a diversity
of writers? Is gender, ethnicity and sexuality
reflected in them? What issues do they deal
with? We have a suggested reading list on
page 29 (inside back cover).

Taking action for positive change is a key
goal of Global Citizenship. In the resource
we look at poetry as a persuasive
campaigning tool and at ways to use
stories to challenge assumptions about
others. Writing letters or creating posters
with real purpose to persuade or inform
on issues which young people feel strongly
about can also encourage agency and
purpose in learners’ writing.

This resource
Thesematerials were created by English
teachers in Scotland. The first activity
introduces the need to hear multiple stories
of the world and our place in it. There then
follows three units with a focus on climate
change, refugees and how we engage with
the ‘other’. They include short introductory
activities as well as a series of lessons
exploring the topics in more detail. A range
of stimuli is included – poetry, biography,
images and film clips. All activities are
mapped to Curriculum for Excellence
benchmarks and reference the relevant SDG.

Additional materials and PowerPoints
to support the lessons can be found
on the Scotdec website:
www.scotdec.org.uk/resources
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This activity challenges us to question our assumptions about ‘other’ people
and to listen tomultiple voices in order to understand the world about us better.

Aims
To reflect on how we see the world
from our own ‘cultural lenses’.
To develop skills in listening, under-
standing, analysing and evaluating talks.

SDGs 1, 16,17

Benchmarks LIT 3-01a, LIT 3-02a,
ENG 3-03a, LIT 3-04a, LIT 3-05a, LIT 3-07a

What you need
Ted Talk worksheet (see page 5)
per pupil and access to the TED Talk
‘Danger of a Single Story’ by
Chimamanda Ngozi Adichie.

What to do
Before watching the TED Talk, encourage
pupils to think about their own identity
and what informs it using one or more
of the following activities:

Identity flowers
Draw a flower and on each petal ask pupils
to write one thing that makes up part of
their identity: eg nationality, gender. Ask
some of them to share their ideas.

Bag of things
Ask pupils to bring in a collection of objects
to share with the class which represents
different aspects of their identity.

Cultural lens
Draw a pair of glasses on the whiteboard or
flipchart and ask your pupils to do the same.

Individually, they should write, or draw,
on the lenses of their glasses the key
experiences, people and moments which
have shaped their lives. In pairs, share three
key things they have put on their glasses.

Discuss that there are many different
dimensions which define who we are. How
would it feel if they could only select one
thing? Would they feel represented?

Do you think we are conscious of the
different layers in our identity? How does
it affect us and the way we see things?

TED talk
Share the following quote from the ‘Danger
of a Single Story’ TED Talk:

The single story creates stereotypes,
and the problem with stereotypes is not
that they are untrue, but that they are
incomplete. They make one story
become the only story

Discuss the quote. What single stories
could people tell about them? Does it
matter? What effect could this have?

Watch ‘Danger of a Single Story’ by
Chimamanda Ngozi Adichie and
complete the TED Talk worksheet.

Debrief, discussing key ideas and
spoken language techniques.

Take it further
The TED Talk worksheet can be used to
explore talks on other global issues. Other
useful talks are ‘Refugee to Model’ by
Halima Aden and ‘Tough Truths about
Plastic Pollution’ by Dianna Cohen.

The danger of a single story
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Ted Talk

1. Give a brief biography of the speaker.

2. Why did you choose this topic?

3. Explain the purpose of the talk (was it to inform? Persuade? Entertain? Motivate?).

4. Write down the key points the speakermakes – try to get at least 4.

5. TED Talk speakers are generally known to be effective public speakers.
What are somemannerisms or things you notice about this speaker thatmakes
him/her a good (or not so good) public speaker?

6. Highlight at least three techniques the speaker uses to persuade you ormotivate you
in someway and explain why they are effective. Why do they persuade/motivate you?

7. What are two things you learned from this talk? How can you apply this to your life?

8. If you could ask this speaker one question about their talk or topic what would it be?



Aim
To develop an awareness of how we
categorise people and how the media
can influence our attitudes towards
certain groups, specifically refugees
and migrants.

SDGs 1, 10, 16

Benchmarks
LIT 2-07a, LIT 2-08a, LIT 2-09a, LIT 2-10a

What you need
A set of definition cards (see page 7)
per group cut up per group.

What to do
Task one

Pupils should be in groups of three or four.
Give each individual pupil a word from the
list in the box (see below). Each pupil has to
come up with the connotations of their
word and share with the group. The teacher
can choose which terms/words to include in
this task. Pupils should then share their ideas
with their group.

Task two
Work as a group to discuss the different
exact definitions each word has. After
a fewminutes’ discussion, hand out the
definition card sets. Pupils try to match the
term/word to the correct definition. Discuss
with the class how accurate their original
definitions were.

Task three
Class discussion about in what contexts
they have heard these words. Lead them
into discussing the media’s representation
of the ‘migrant crisis’ and how the language
they use can influence the way people
respond to refugees and migrants.

Refugee
Migrant

Irregular immigrant
Asylum seeker

Expat
Forcedmigrant

Internally displaced person
Trafficked person

Unit 1
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What’s in a name?

“Behind the headlines are
the stories of individual
children, not refugees,
not migrants, but children,
whose only dream is
safetly and a chance
of a better future.”
Paloma Escudero, UNICEF

Refugees



Definition cards

Refugee A person who has been forced to
leave their country because of conflict
or fear of persecution.

Immigrant Someone living or working
in another country.

Expat A person who lives outside their
native country for work purposes.

Internally Someone who has been forced
displaced person to leave their home and move to

another part of their own country.
They have not, however, crossed
an international border.

Migrant Someone who moves from one place
to another for work or to study. This
movement can be within a country
or across an international border.

Asylum seeker Someone who has fled their own
country and crossed an international
border, asking another country to
recognise them as a refugee and give
them protection.

Forcedmigrant A person who has been forced to
move from one place to another due
to conflict, political persecution,
natural disaster etc.

Trafficked person A victim of human trafficking, who is
often subjected to physical violence,
sexual abuse, psychological trauma,
and severe deprivation.

Issue to Action: EnglishIssue to Action: English 7



Aims
To develop knowledge and
understanding of why someone
might migrate.
To develop group discussion skills.

SDGs 16, 17

Benchmarks
LIT 3-02a, LIT 3-06a, LIT 3-09a

What you need
A set of ‘push’ factor cards
per group (see below) or display
these on a PowerPoint slide.

What to do
There are many reasons why people leave
their home and might feel forced to migrate
to another country. These are ‘push’ factors.
Ask pupils to think about what factors would
force them to leave home. Using the ‘push’ factor
cards they should rank them into a diamond 9.
They should place the factor which would be
most likely to make them leave at the top and the
least likely at the bottom. Ask them to place the
others in between to create a diamond shape.

Reflection and evaluation
Ask groups to share their top and bottom cards
and see if they had the same responses. What
influenced their decision? Which cards were
difficult to agree on?

Issue to Action: English8

‘Push’ factor cards

Whydo people leave home?



Aims
To measure knowledge and
understanding of the key issues
within forced migration.
To develop skills in group discussion.
To develop research skills.

SDGs 16, 17

Benchmarks
LIT 3-13a, LIT 3-15a, LIT 3-02a

What you need
A3 paper, pens, paper leaves/post-its.
Access to the Internet for researching.

What to do
It is useful to teach the ‘What is in a name?’
activity first (see pages 6-7) in order for
the young people to understand some of
the terminology. Forced migration usually
refers to all people who have been forced
to leave their homes and find a place of
safety elsewhere. This includes those
fleeing war and persecution, as well as
environmental disasters such as drought
or flood. Some of these people might be
refugees and asylum seekers.

The issues tree is a useful method
for analysing an issue by identifying
and summarising causes, effects
and solutions and the connections
between them.

In groups, the pupils should draw the
outline of a tree (like the one here on the
right), then write the issue being analysed
in the trunk (forced migration). The causes
of the issue form the roots of the tree, the
effects are the branches and the solutions
to the issue are the leaves.

Create a gallery of ‘issues trees’ around the
class and encourage the pupils to view each
other’s issue tree.

Reflection and evaluation
What is the key learning about forced
migration? What else would they like to know?
Has their thinking or assumptions about
refugees and forced migration changed?
What are some of the solutions they found?

This activity can be used to gauge howmuch
knowledge pupils have about the issue before
you start the unit, or can be used to assess
knowledge and understanding after the topic
is complete.

Forcedmigration – an issue tree

Issue to Action: English 9
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Aims
To encourage pupils to engage with
first-hand experiences of refugees.
To promote understanding and
develop empathy towards refugees.

SDGs 16, 17, and potentially others
depending on the stories selected.

Benchmarks
LIT 3-14a/4-14a, LIT 3-15a/4-15a
LIT 3-16a/ 4-16a

What you need
Refugee Stories worksheet per group
(see page 11). One refugee story per
group from these BBC Teach film
animations ‘Seeking Refuge’.

What to do
Give each group a different story to watch
and discuss. They must then complete the
worksheet, making notes on the reasons
the young person had to leave, their journey
and the outcome.

Once this is done, one person from each
group should remain at their station with
the notes. Other group members should
each go to different stations to find out
about the other stories the groups were
investigating. All group members then
return to their original group and share
what they found out during their visits to
other stations.

The groups should then discuss if there
are any commonalities in these refugees’
stories. Again, consider the causes, the
journeys, and the outcomes. Any common-
alities they have found could be displayed
on a wall, perhaps using headings and
post-its.

Reflection and evaluation
What impact has this experience had on the
lives of the children and young people in the
film clips? How were they treated when they
arrived in a new country? Has their view of
refugees changed after watching the films?

Refugee stories

“You have to understand no one
puts their child in a boat unless
the water is safer than the land.”
Warsan-Shire, Somali-British poet

https://www.bbc.co.uk/teach/class-clips-video/seeking-refuge/zn8bpg8


Refugee stories

WORKSHEET
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Your group will be given a first-hand account of a refugee’s experience. Fromwhat
they tell us, youmight get some clues as to how they became a refugee in the first
place, what their journey has been like, and what the outcome (currently) is for them.
Work together to complete the table below.

Please give some brief information about the person whose story you are reading.

Causes
What has caused this person to
leave their home? Give as many
reasons as you can find.

Journey
This person has had to leave
their home. How did they do
so? Who helped them?What
difficulties did they face?

Outcome
Where is this person now?
Are they safe? Is this a
permanent situation?
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Aims
To encourage pupils to use their
research skills to investigate refugees
as inspirational figures (see below).
To challenge perspectives and
assumptions around refugees.

SDGs 1, 2, 3, 4, 5, 6, 8, 10, 16 (depending
on their chosen refugee journey)

Benchmarks Reading: LIT 3-11a,
3-13a, 3-14a, 3-15a, 3-18a.Writing: LIT 3-21a,
3-22a, 3-23a, 3-25a, 3-26a, 3-28a

What you need
The following to use as required:
Biography writing – structure guide
worksheet (see page 13); the Checklist
& Timeline worksheet and PowerPoint
download here:www.scotdec.org.uk/
resources

What to do
Ask the pupils if they can name any
refugees who are now well-known in
a variety of fields – see boxed text on
the right for some suggestions. Further
research can be done to find other
examples. While there are many examples
of historic figures who were refugees,
we want to focus on living examples.
Then they should select the refugee they
want to write a biography about.

Following this, there should be a research
stage to allow them to gather biographical
information about their chosen person.
Depending what resources you have
available, they may look online, at books,
listen to podcasts or interviews or read
newspaper or magazine articles. To ensure
pupils aren’t relying too heavily on one

source, it is suggested that they should
use at least three different sources.
Modelling of note-making and record
keeping is also recommended at this stage.

The timeline is intended to help pupils
to chronologically organise their
information in a way that keeps the focus
on their subject’s refugee story.

The structure guide is provided to help
pupils to organise their paragraphs.

The checklist is provided to encourage
pupils to check their own work before
handing in.

Reflection and evaluation
How can pupils use these stories of
refugees to demonstrate that they are
active global citizens? Can they share
them with their peers or in the local
community? Can they be used to
challenge assumptions and bias behind
a label? What can they find out about
refugees within their own communities?
Do they have stories to share?

Rita Ora: Singer, actor
Former Yugoslavia – UK
Islam Feruz: Footballer, Somalia – UK
AlekWek: Model and designer, Sudan – UK
YusraMardini: Olympic swimmer,
Syria – Germany
Mo Farrah: Athlete, Somalia – UK
IlhanOmar: US politician, Somalia – USA
Mila Kunis: Actor, Ukraine – USA
M.I.A: Rapper and activist, Sri Lanka – UK
Sergey Brin: Co-founder of Google,
Russia – USA
FreddieMercury: Singer, Zanzibar – UK

Refugee lives – biographywriting

http://scotdec.org.uk/resources/
http://scotdec.org.uk/resources/
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Final paragraph: come back to the present day. What is their situation now?
How are they influential? (Tip: it can be effective to end on a quote from or about this person!)

Give the reader somemore information. Background and early life would be a good place to start.

What situation led to this person becoming a refugee?

How did they cope with the process of moving to a new country?

What was life like in their new country?

Opening paragraph. Summarise WHO, WHEN, WHERE, WHAT, WHY.

Biograpywriting – structure guide



Aims
To develop an awareness of how
climate change is affecting people
around the world.
To consider the short term and long
term impact climate change is having
on people’s lives.

SDGs 1, 13, 14, 15

Benchmarks LIT 2-10a / LIT 3-10a,
LIT 2-05a, LIT 2-15a, ENG 2-12a / ENG 3-12a

What you need
A copy of the Agree/disagree task
worksheet per pupil (see page 15);
Climate change crisis stations worksheet
(see page 16) and Country or region
information cards (see pages 17-18)
for each station.

What to do
Introductory task

This agree/disagree task can be done in two
ways. Pupils can either complete the table
individually or you can make the activity
more interactive by using a continuum line.
Create an imaginary line across the
classroom with ‘agree’ at one end and
‘disagree’ at the other. Read out the
statements and ask pupils to stand where
they feel best represents their viewpoint.

Main task
Set up the ‘climate change crisis stations’
on tables around the class. Pupils work in
small groups to carousel around the
stations. They should look at images, read
the country information and fill in the table
for each station. There are many different
countries/situations to choose from below.
Pupils summarise the issue and what
happened, thinking about immediate
consequences during or immediately after
the event and long-term consequences.

Repeat agree/disagree task to measure
any impact and changes in views. If you
plan to go on to do the poetry unit (see
page 19) you could repeat the agree/
disagree task at the end of that unit.

Reflection and evaluation
What did you know already? What did
you find surprising? What needs to happen
locally, nationally, globally to mitigate or
prevent climate change?

Issue to Action: EnglishIssue to Action: English14

Climate change crisis stations

Unit 2 Climate change
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Climate change
is a serious issue
in today’s society.

Climate change
affects me and
my family.

I am contributing
to the issues causing
climate change.

Climate change
only affects those
in extreme climates.

Climate change
will dramatically
change the way
we live in the future.

I can help solve
big issues like
climate change.

Agree / disagree task

Statement ReasonAgre
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Bangladesh
● In 2017 heavy rainfall led to flooding
covering a third of the country.

● 145 people died with over 100,000 homes
millions of people affected.

● Most people earn their living through
agriculture – crops and livestock were
wiped away.

● Bangladesh regularly experiences floods
like this and crops are washed away
before they can be harvested.

● Some farmers now use floating gardens
made from aquatic weeds and bamboo.

Venice
● Rising sea levels – predicted to rise by
140cm by 2100 which could leave Venice
flooding twice per day with the tides.

● Some people predict that the city will be
underwater within 100 years.

● Annual high tides can cause up to 70%
of Venice being covered in up to six feet
of water.

● In 2019 a severe high tide happened
3 times within one week.

● Rise in tourism (20 million visitors each
year) and cruise ships containing
thousands of tourists at once means
overcrowding in the city.

● Venice is built on marshland and is
slowly sinking due to early human
activity.

● A multi-billion dollar flood barrier project
began in 2003 but is still not complete.

Marshall Islands
● The Marshall Islands are made up
of 1,200 islands in the Pacific Ocean.

● They sit at sea level – when it floods
everything is covered including houses,
crops, schools and hospitals.

● Rising sea levels has led to more regular
and more severe flooding.

● Tropical storms are damaging reefs
and fisheries.

● Access to clean, fresh water supplies
are under threat.

● Within the next 20 years the islands
could become totally submerged,
meaning all inhabitants will have to
relocate.

Malawi
● Small country in South East Africa.
● Most of the population are farmers and
depend on crops for their livelihoods
and to feed their families.

● Weather patterns have become erratic
over the last 10-15 years.

● The rainy season between November
and April is no longer reliable.

● Droughts and floods have become
much more common place.

● Crops are regularly failing and farmers
are unable to grow enough food.

● 30-40% of child marriages are due to the
floods and droughts of climate change.

Issue to Action: English 17

Country information cards (see also next page)



Sources
https://www.theguardian.com/environment/ng-interactive/2018/dec/21/deadly-weather-the-human-cost-of-2018s-climate-disasters-visual-guide
https://www.theguardian.com/voluntary-sector-network/2017/sep/12/bangladesh-severe-disaster-flooding
https://edition.cnn.com/2017/09/01/asia/bangladesh-south-asia-floods/index.html
https://www.globalcitizen.org/en/content/venice-flood-climate-change/
https://www.nationalgeographic.com/environment/2018/11/rising-seas-force-marshall-islands-relocate-elevate-artificial-islands/
https://en.wikipedia.org/wiki/2018_California_wildfires
https://www.cbc.ca/radio/asithappens/as-it-happens-wednesday-edition-1.5017658/siberian-town-under-siege-as-dozens-of-hungry-polar-bears-invade-1.5017660
https://www.climaterealityproject.org/blog/how-climate-change-affecting-uk
https://www.bbc.co.uk/news/uk-scotland-glasgow-west-45795343
https://www.theguardian.com/society/2017/nov/26/climate-change-creating-generation-of-child-brides-in-africa

Siberia
● Increasing numbers of polar bears
are entering Siberian towns and
villages to forage for food.

● Polar bears need sea ice for traveling,
hunting, mating and resting, however,
sea ice is melting in the Artic due to
rising temperatures.

● In 2019, in the small town of Belushya
Guba, Russia, over 50 polar bears
entered the village.

● Residents need a team of people
armed with guns and grenades to
go about their daily life.

● Polar bears are now considered
an endangered species.

Scotland
● Rising sea levels and erosion has led
to parts of Scotland becoming more
flood prone.

● In November 2018 heavy rainfall led
to flooding and landslides in north
west Scotland.

● People had to be rescued from cars
and leave their houses.

● In South Uist in the outer Hebrides,
rising sea levels and storms has
resulted in erosion of the coast line
and losing farmland.

● Millions of pounds have been spent
to improve infrastructure in many
areas around Scotland.

The Philippines
● Warming sea temperatures cause more
frequent and stronger tropical storms.

● In 2013 the Philippines was hit by a
devastating typhoon.

● Typhoon Haiyan was one of the most
powerful cyclones ever recorded and
decimated parts of Southeast Asia.

● The Philippines was particularly badly hit,
killing around 6300 people.

● The country was badly hit by the storm
surge which flooded a large area.

● Rising water levels washed away towns
and villages.

● Strong winds, over 115mph, flattened
buildings causing wide spread damage.

Issue to Action: EnglishIssue to Action: English18

Country information cards

California
● In 2018 there were over 8,527 fires
across over 1 million acres of land.

● The fires caused over $3.5 billion in
damage and 18,000 buildings and
houses were destroyed.

● 86 people were killed including fire
fighters.

● Many injured, some still missing.
● Temperatures have risen and there is
less rain which has resulted in more
‘fire fuel’ – dried plants and trees.

● Population growth in the area means
more people are living in areas which
are prone to fire.



Aims
To develop knowledge and
understanding
of climate change and the issues
those affected face.
To develop skills in analysing poetry.
To write a piece of performance poetry
which deals with an issue you feel
strongly about.

SDGs 1, 13, 14, 15

Benchmarks LIT 2-20a, LIT 2-24a
LIT 2-25a, ENG 2-27a, ENG 2-31a

What you need
Mystery statements worsheet
(see page 21); poem can be viewed on
YouTube; copies of the poem for each
pupil (see page 22); highlighters; one
Spoken word poetry planning worksheet
per pupil (see page 23).

What to do
Pre-reading tasks

Select one or more of the following pre-
reading tasks:
1. Use the Climate change crisis stations
activity on page 14 which includes the
Marshall Islands.

2. Give the class the following statement:
‘Countries who face consequences of
climate change are not to blame.’

Ask discussion questions to encourage
thinking about the point the quotation
is making: Who is to blame?

What consequences are countries facing
and what needs to be done?

3. The poem which this unit focusses on is
a call to action around climate change.
Using the quote below, discuss the purpose
of poetry.

When power leads man towards
arrogance, poetry reminds him of his
limitations. When power narrows the
areas of man’s concern, poetry reminds
him of the richness and diversity of his
existence. When power corrupts, poetry
cleanses John F. Kennedy

Mystery activity
Explain to pupils that they will have
a mystery to solve:Why did Kathy speak
out at the United Nations?What did she
feel so strongly about?

Give pupils a set of cards with clues.
As a group they need to pick out the top
three reasons for Kathy speaking out and
they need to be able to explain their group’s
opinion to the class.

Kathy felt so strongly about an issue that
she spoke out to try and influence change
and the future. Poetry can be a powerful
way to do this.

To find out more about the situation in
the Marshall Islands you can share the
following film clip with the class: https://
www.youtube.com/watch?v=QuDE3Xwk6fY
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DearMatafele Peinem

Continued next page

https://www.youtube.com/watch?v=QuDE3Xwk6fY 
https://www.youtube.com/watch?v=QuDE3Xwk6fY 
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Understanding the poem
Play the film clip of the poem and as they
listen, ask pupils to jot down three things
they felt after listening to the poem.

Provide pupils with copies of the poem
and working in pairs, ask them to discuss
the following questions:
What emotions does the poet evoke
when performing?
What image or line or aspect of the poem
is the most memorable and why?
What about this poemmakes it perfect
for performing and listening to rather
than reading?
Who do you think this poem is directed at?

The class can now work in expert groups
to look at the poem in more detail. They
need to work with copies of the poem which
they can annotate. They can begin with
highlighting the positive and negative
language of the poem to help identify how
she creates an overall poem of hope.

Once you have set up the expert groups,
allocate the following tasks:
1. How is the lagoon described?
Which verbs does she use?
What is the effect?

2. What is the effect on repeating the usage
of ‘we’? Who are the ‘us’ and ‘them’?
How are they characterised?

3. What is the impact of the opening and
closing verses? Why is it so powerful?

4. Explore the local/global connections
she makes in the poem. What is the
effect?

Debrief with the whole class and discuss
what stands out in the poem such as
techniques, phrases, structure and
message. Why is the poem so powerful?
How does she keep it positive? What
motivates her so strongly? Why is she
successful in getting her message across?

Poetry writing
This poem is powerful because the poet has
a strong personal connection to the issue of
climate change. You may wish to keep the
focus of the lesson on climate change or
ask pupils to choose an issue they feel
strongly about and write a spoken word
poem in the same style as ‘Dear Matafele
Peinem’. Begin by asking the pupils to
consider the following: How does your own
personal experience intersect with the
issue? How does it affect you? How does it
make you feel? More ideas on writing
poems about climate change can be found
on the Poetry Society website.

One of the central images in the poem is
of the lagoon which appears initially as a
benign ‘sleeping’ and ‘lounging’ in the sun
before becoming much more menacing
– ‘devouring’, ‘gulping’ and ‘crunching’ – as
it destroys the island. Encourage pupils to
create a central image within their poem.

Pupils can use the planning worksheet
to help them organise and structure
their poem.

Reflection and evaluation
Kathy Jetner-Kijiner has a very strong
message to convey and has taken this
message to the UN to ask governments
to do more to stop climate change and
support communities most affected.
Discuss with the class how they will use
their poems for positive change. For
example, they could perform their poems
in the school or local community or record
them and share with people who have the
power to make a difference about the issue,
such as an MSP or local councillor.

https://poetrysociety.org.uk
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Kathy is a poet and
spoken word artist
who lives on the
Marshall Islands.

Global warming is
believed to cause
extreme weather.

Kathy is keen to
empower Marshallese
young people to seek
solutions to climate
change and other
environmental

impacts that threaten
their island home.

Kathy was selected
in 2015 as one of 13
climate warriors by
Vogue Magazine.

The low lying
Marshall Islands are
in the Pacific and
are only a few feet
above sea level.

Kathy is amother
of a young child.

Increased
flooding and

droughts on the
Marshall Islands

are already
demonstrating
the reality of

climate change.

Kathy does not
want to be a

climate refugee.

Friends tell Kathy:
“Life is getting

hard”and believe
that all of these

changes come from
the same thing, from

climate change.

Kathy believes there
are solutions to
climate change.

Cars produce carbon
dioxide from the
burning of petrol.

Meat and dairy foods
all have a large
carbon footprint.

Mystery statements
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Dear Matafele Peinem,
You are a sevenmonth old sunrise of gummy smiles
you are bald as an egg and bald as the Buddha
you are thighs that are thunder and shrieks that are lightning
so excited for bananas, hugs and
our morning walks past the lagoon

Dear Matafele Peinem,

I want to tell you about that lagoon
that lucid, sleepy lagoon lounging against the sunrise

men say that one day
that lagoon will devour you

they say it will gnaw at the shoreline
chew at the roots of your breadfruit trees
gulp down rows of your seawalls
and crunch your island’s shattered bones

they say you, your daughter
and your granddaughter, too
will wander rootless
with only a passport to call home

Dear Matafele Peinem,

don’t cry

mommy promises you

no one
will come and devour you

no greedy whale of a company sharking through political seas
no backwater bullying of businesses with brokenmorals
no blindfolded bureaucracies gonna push
this mother ocean over
the edge

no one’s drowning, baby
no one’s moving
no one’s losing
their homeland
no one’s gonna become
a climate change refugee

or should I say
no one else

to the Carteret islanders of Papua New Guinea
and to the Taro islanders of the Solomon Islands
I take this moment
to apologize to you
we are drawing the line here

because baby we are going to fight
your mommy daddy
bubu, jimma, your country and president too
we will all fight

and even though there are those
hidden behind platinum titles
who like to pretend
that we don’t exist
that the Marshall Islands
Tuvalu
Kiribati
Maldives
and typhoon Haiyan in the Philippines
and floods of Pakistan, Algeria, Colombia
and all the hurricanes, earthquakes, and tidal waves
didn’t exist

still
there are those
who see us

hands reaching out
fists raising up
banners unfurling
megaphones booming
and we are
canoes blocking coal ships
we are
the radiance of solar villages
we are
the rich clean soil of the farmer’s past
we are
petitions blooming from teenage fingertips
we are
families biking, recycling, reusing,
engineers dreaming, designing, building,
artists painting, dancing, writing
and we are spreading the word

and there are thousands out on the street
marching with signs
hand in hand
chanting for change NOW

and they’re marching for you, baby
they’re marching for us

because we deserve to domore than just
survive
we deserve
to thrive

Dear Matafele Peinem,

you are eyes heavy
with drowsy weight
so just close those eyes, baby
and sleep in peace

because we won’t let you down

you’ll see

POEMDear Matafele Peinem
by Kathy Jetnil-Kijiner

Issue to Action: English
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1. Who is your poem
addressed to?

2. Describe the issue.
Think carefully about
the imagery you use.
What effect do you
want to create?

Techniques/ideasNotes

Issue:

3. Who is affected?
How are you going
tomake your
audience empathise
with those affected?

4. How have people
been campaigning?

5. What needs
to happen?



Aims
To explore language, identity and
the way we view others.
To reflect on the importance of the
words we choose to describe people.
To develop poetry analysis skills.

SDGs 10,16

Benchmarks LIT 3-02a, LIT 3-16a,
3-17a, LIT 3-19a

What you need
Pupil questionnaire and ‘The Right Word’
poetry analysis worksheet per pupil. See
pages 26-27). The poem can be
downloaded here:www.poetryarchive/
poem/rightword. PowerPoint download
atwww.scotdec.org.uk/resources

What to do
Pre-reading tasks

Ask pupils to complete the baseline
questionnaire which will gauge their
opinions and attitudes towards the idea
of ‘labelling’ people and the way we tend
to sort people into groups. It might be
helpful to think how we use terms such
as ‘asylum seeker’, ‘left wing / right wing’,
LGBTQ+’ or ‘elderly’. Encourage pupils to
be completely honest in their answers
and not to influence each other.

The pupils will complete this again at the
end of the unit of work and reflect on how
their responses have changed.

Graffiti task
Working in groups, give each group
a word from the following list:

Ask them to come up with a definition.
They can use a dictionary, but encourage
them to explain in their own words. Now
they should write the word in the middle
of an A4 piece of paper and take it in turns
to write down on the ‘graffiti sheet’ what
this word makes them think of. They
should be looking for connotations.

Discuss with the class how similar
or different the definitions and the
connotations of the words were.

Son
Terrorist

Freedom fighter
Hostile militant

Guerrilla
Guerrilla warrior

Martyr
Child

Issue to Action: EnglishIssue to Action: English24

Unit 3

Looking for ‘The right word’

http://scotdec.org.uk/resources/
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Imtiaz Dharkerwas born in Lahore, Pakistan, and grew
up in Glasgow, Scotland. As well as being a recognised
poet, she is a well-known documentary film-maker.
She is interested in global social issues such as health
and education, including the impact of war and
politics on everyday family life. These themes were
explored deeply in her 2006 collection of poems
A terrorist at my table, which included The Right Word.

About the poet

‘The RightWord’
The Right Word is about language and
identity, particularly about how we see
and label people and how they might see
and label themselves. Dharker, growing up
within the two contrasting cultures of
Pakistan and Scotland, is particularly
sensitive to these issues, especially in the
post 9/11 environment.

Show pupils the clip of Imtiaz Dharker
performing her poem ‘The Right Word’.

In this poem, there are two groups of
words that change as we move through
the stanzas. In stanza one, we have a
terrorist who is lurking in the shadows.
Ask pupils to make two lists to show how
Dharker changes her wording as the poem
progresses. Ask them to think about the
shadows. How does their purpose seem
to change as the poem develops?

Discuss with the group the importance of
choosing the right word. What impact can
it have and howmight it influence people?

Can they think of any examples of
disagreements over how people should
be described?

Pupils can now complete the poetry
analysis worksheet.

Reflection and evaluation
Repeat the attitude survey and ask pupils
to compare their original answers to their
new answers. Debrief with the group any
changes they identified in their attitudes
and what made them change their
viewpoints. If you decide to continue with
the Telling Stories interview task (see page
28), then you should complete the attitude
survey after that.

Take it further
Pupils can continue with the Telling Stories
interview task, which encourages them to
move beyond the label and find the real
story of an individual – perhaps a refugee
or an elderly person – through the form of
an interview.
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Stanzas (breaks)
Why has the poet split the poem into these particular stanzas?
Is something different happening in each stanza? If so, what?

Imagery
There are just twometaphors in the whole poem. Find them,
write down what they are and explain what theymean.
Consider what the poem is really about and see if you can
explain why there is so little imagery used in this poem.

Stanzas (structure)
Can you detect any patterns in how the stanzas have been
put together?
Can you think of any reasons why the poet might have
chosen to do this?

Symbolism
What is the significance of ‘my door’? Whatmight it represent?
(Hint: look at what happens to the door towards the end!)
What is the significance of mentioning flags? Whatmight they
represent?

Further questions
In the third stanza, it is as if the author is talking to herself. Why?
In stanza 7 there is repetition of ‘too’. What is it implying?
(Tip: ‘his hand too steady’ and ‘his eyes too hard’ forwhat?)
What is the significance of the narrator’s invitation at the end?

27

The rightword – poetry analysis



Aim
To develop listening and talking skills
through story gathering.
To increase their empathy and
understanding of those labelled
as ‘other’.
To challenge assumptions and bias
behind a label.

SDGs 1, 5, 10, 16
depending on the stories chosen

Benchmarks LIT 3-04a, 3-05a,
3-06a, 3-09a, 3-10a

What you need
There is a Telling stories PowerPoint
which can be downloaded here:
www.scotdec.org.uk/resources

What to do
Often, we describe people by using
a label and then use that label to make
assumptions about them. We make
generalisations about groups of people.
This means that the real story of the
individual is lost. This activity encourages
pupils to look beyond the label to the real
story of the individual.

The learners will need to identify a person
with whom they can conduct an interview
(ideally face-to-face). There is a great deal
of flexibility here – the only requirement is
that the person could be labelled by others
in some way – so no pupil should be unable
to find someone to interview. They may,
however, require some guidance as to the
suitability of their interviewee.

They could interview peers, teachers,
people in the local community or further
afield. It might be an elderly person,
someone from a different ethnic
background, someone who identifies
as LGBTQ+ – anyone who is labelled in
a particular way. Ultimately, this is about
celebrating diversity and recognising that
all people have many sides to who they
are and cannot be defined by a single label.

Pupils will need to record their interviews
in some way. This can be done in a hi-or
low-tech way. As a minimum, pupils would
need to take notes, however, audio or visual
recording would be very effective as long
as their interviewee gives them permission
to do so.

There are many options as to what pupils
could do with their interviews. For example,
they could write them up, create a film or
deliver a presentation. This can be tailored
to the skill you wish to develop and assess.

Reflection and evaluation
How can these interviews be used to help
learners take action as global citizens?
Can they share them with their peers
or in the local community? Can they be
used to challenge assumptions and bias
behind a label? Can they be used to
celebrate the diversity within the school
or local community?

Issue to Action: English28

Telling stories

http://scotdec.org.uk/resources/
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Useful Global Citizenship
resources online
www.scotdec.org.uk/resources
http://www.signpostsglobalcitizenship.org/fiction
www.oxfam.org.uk/education
http://worldslargestlesson.globalgoals.org

Fiction list
Books on the theme of refugees andmigration:
The Fox Girl and theWhite Gazelle – Victoria Williamson
The Bone Sparrow – Zana Frallion
Divided City – Theresa Breslin
Alpha: Abidjan to Gare du Nord – Bessara and Barroux
TheOther side of Truth – Beverly Naidoo

Books on the theme of climate change:
The Carbon Diaries 2013 and 2017 – Saci Lloyd
Dry Souls – Denise Getson
Breathe – Sarah Crossan
Exodus – Julia Bertagna
Oryx andCrake – Margaret Atwood

This resource
Written by Stephanie Flett (Bucksburn Academy Aberdeen)
and Lesley Bloomer (Boroughmuir High School Edinburgh)

Edited by Charlotte Dwyer (Scotdec)

The Issue to Action resources have been produced as part of
the Global issues, Global subjects project and funded by the European Union.

Front cover: female image (adapted):Shutterstock/Carlos E. Santa Maria; male image (adapted): Shutterstock/Chad Matthew Carlson



Global Citizenship Education is essential
in enabling young people to access and
participate in shaping modern society.
All teachers and subjects have a role to
play in educating young people to enable
them to participate as fully as possible
in building a fair and just world for all.

A Global Citizenship approach to English
develops learners’ empathy, respect for
diversity and imagination to recognise
their place in local, national and global
communities. The rich learning contexts
of global themes such as climate change,
refugees and gender equality, are
motivating and engaging for young
people and enable them to tap into
stories and poetry of shared experience.

The materials in this resource have been
written by English teachers and tested in
Scottish classrooms. They focus on climate
change and refugees using poetry and
biographies as stimuli. This is just
a taster of the many diverse themes
embraced by Global Citizenship education.

www.scotdec.org.uk
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Content and ideas
I have clearly explained how my
subject came to be a refugee.
I have included major events in
my subject’s life.
I have included relevant ideas
and missed out details that aren’t
important.
I have used reliable sources
(including interviews) to find my
information.

Creativity
I have used a wide vocabulary
(maybe by using a thesaurus to
help me).

Structure
I have used paragraphs and
shown them correctly.
I have created an effective
summary in my opening paragraph.
I have worked chronologically
through the events of this
person’s life.

Accuracy
My spelling is as good as it can
be and I have checked words
I am unsure of.
My sentences make sense.
I have used punctuation as well
as I can.

Biography writing: checklist
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You will need to do some research to identify important times and events in
your chosen person’s life. Fill in the boxes below to show the sequence of events
you would like to include. Underneath the box, write down where you found your
information (e.g. which website).

Biography writing: timeline


